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                                         Number Sense: Numbers & Operations in Base Ten 

Chapter 1 

Introduction  
 

I. Tens  

a) Groups of tens 

 

II. Tens and Ones to 100 

b) Model two-digit numbers 

 

III. Identify Place Value  

c) Read and write number to 100 

 

IV. Different Ways to show Numbers  

d) Represent Numbers in a variety of forms  

 

V. Compare two-digit Numbers 

e) Greater Than, Less Than  < > = 

 

 

 

 

 

 

 

 

 

November 2013 

Unit Plan 



 

Common Core Standards 

 

Common Core  

Number & Operations in Base Ten 

Understand place value. 

MACC.1.NBT.2.2 

Understand that the two digits of a two-digit number represent amounts of tens and ones. 

Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

CCSS.Math.Content.2.NBT.A.1a  

100 can be thought of as a bundle of ten tens — called a “hundred.” 

MACC.1.NBT.2.3 

Compare two two-digit numbers based on meanings of the, tens, and ones digits, using >, =, and 

< symbols to record the results of comparisons. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/Math/Content/2/NBT/A/1/a


Purpose: The purpose of this unit plan is to afford students with an enhanced understanding of 

the base ten system. In this lesson, children will learn to group objects in tens and count by tens 

to find the total. We use the base ten system which means we group and count by numbers by 10. 

 

Scope: During this unit plan students will grasp concepts of Groups of tens, how to model and 

identify tens and ones in two-digit number, different Ways to show Numbers, and how to 

compare two-digit Numbers. 

Sequence: The teacher will begin on Monday teaching the Tens , Tuesday tens and ones to one 

hundred, Wednesday how to identify place value , Thursday different ways to show numbers, 

and Friday how to compare two-digit numbers.  

 

ELL strategies:  The teacher will differentiate the instruction to meets the needs of English 

language learners. The teacher will provide visuals which would allow students to visualize key 

concepts enclosed in the content material. The student will provide aural instruction to students 

who are auditory learners, which include listen to educational songs and sing along. The teachers 

have equipped the classroom with Word Wall, Interactive Games, Visual Aids, and Pictures of 

Objects. 

Special Needs: The teacher will enhance the classroom environment by incorporating special 

needs strategies for students. The teacher will provide students with Audio, tactile, and visual 

aids during the lesson. The teacher will enhance the learning experience by engaging students in 

Oral discussions of the content material. The teacher will allow extra time to complete 

assignments. 

 

Safety:  The math classroom is a safe place to participate in activities if you are cautious. The 

teacher will verbally discuss classroom safety rules to help guide pupils and protect them from 

injury in the lab or hands on activities.  

a) Be kind and respectful of others. 

b) Be responsible for your actions.  

c) Wash hands with soap and water after all labs 

d) Do not run in the classroom   

e) Equipment may be sharp and dangerous.  Use them only for their proper intended 

purpose and with extreme caution.  

Material distribution plan: The student will distribute all instructional equipment using a very 

simple classroom system.  Each group will be assigned different task and responsibilities. In 

group 1-5 the teacher will assign each group member an explicit task. Each month the group 

member task will be rotated, and handle all lab equipment with extreme caution. 

Clean-  Up: This pupil must keep the lab area sanitary and organized before and after lab 

assignment.  

Equipment Manager:  This student must accumulate all the equipment necessary for lab projects, 

and return all material to their designated area.   

Investigator: This student must research informative topics.  

 

 

 

 

 



Objectives 

Unit Plan Goals  

Monday  

The student will be able to: 

Count groups of tens and identify their corresponding number of ones 

Model groups of tens using base ten blocks  

Verbally name and identify the value of each number  

 

Tuesday  

The student will be able to: 

Count, read, and write the number of tens and the number 

Use tens and ones models to show numbers to 100  

Use models and identify tens and ones in two- digit numbers 

 

Wednesday 

The student will be able to: 

Identify the place value of two digit numbers  

Count, read, and write the number of tens and the number of ones  

Describe the value of each digit 

 

Thursday 

The student will be able to: 

Understand that numbers can be represented in a variety of equivalent forms  

Count, read, and write the number of tens and the number 

Represent numbers in different forms- words, models, and expanded form.  

 

Friday  

The student will be able to: 

Compare two digit numbers using the greater than, less than, or equal to sign.  

Model groups that are greater than, less than, or equal to a given group 

 

 

Technology: Computer and internet access is needed.   

Time Frame 45-60 minute period each day 

Monday- “The layers of Earth “laboratory activity  

Tuesday -“Plate Tectonics compare and contrast” 

Wednesday- “Rock Observation Lab” 

Thursday- Earthquakes and Volcanoes Web quest 

Friday- Complete the water cycle  

 

 

 

 

 

 

 



 

Special Materials: 

Monday  

Base ten Block 

Beans  

Paper Clips 

Math Journal 

Math Workbook  

Work Math  

Popsicle Sticks  

Counters 

Dry Erase Board 

 

Tuesday 

Base ten Block  

Paper Clips 

Math Journal 

Math Workbook  

Work Math  

Counters 

Dry Erase Board 

 

 Wednesday 

Base ten Block 

Paper Clips 

Math Journal 

Math Workbook  

Work Math  

Counters 

Dry Erase Board 

 

Thursday  

Base ten Block 

Paper Clips 

Math Journal 

Math Workbook  

Work Math  

Counters 

Dry Erase Board 

 

Friday  

Base ten Block 

Math Journal 

Math Workbook  

Work Math  

Counters 



Dry Erase Board 

 

Grading Specifications  

A=  90-100 

B= 80-89 

C=79-70 

D=69-60 

F= 59 Below 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

LESSON PLAN 1 

 

Teacher:  Brailsford, Ayisha    Subject: Number Sense 

Date: November 18, 2013  Grade: First; Second  

Duration: 60 Minutes  Topic: Tens  

 

 

I. PERFORMANCE STANDARDS/OBJECTIVES (8.D.1) 
 

A. Sunshine State Standards (10.D.2)  

Common Core  

MACC.2.NBT: Number and Operations in Base Ten 

Number & Operations in Base Ten 

CCSS.Math.Content.2.NBT.A.1  

MACC.1.NBT.2.2 

Understand that the two digits of a two-digit number represent amounts of tens and 

ones. Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

 

B. Objectives  

The student will be able to: 

Count groups of tens and identify their corresponding number of ones 

Model groups of tens using base ten blocks  

Verbally name and identify the value of each number  

 

Essential Question: How can using base ten blocks help me to count bigger numbers? 

How can I model and name groups of ten. ? 

 

II. MATERIALS & TECHNOLOGIES (12.D.2) 

 The teacher will Utilize culturally and linguistically sensitive materials such as a 

calendar that can be applied to a real world setting (8.D.2; 5.D.3) () 

 The teacher will utilize base ten blocks, Popsicle sticks, beans, and virtual 

manipulative to assist with instructional and classroom management. (12.D.3) 

A. Teacher Resources:  Work book, Have Fun Teaching, Math Blaster, 

YouTube, Beans, Work mat Popsicle sticks, White Board, Math Book, Dry Erase 

Markers, Worksheets (independent, guided practice), Answer Key to Worksheets 

(independent, guided practice), and ABCya 

http://www.corestandards.org/Math/Content/2/NBT/A/1


B. Student Resources: Work book,Math Blaster, Beans, Work mat, Popsicle 

sticks, White Board, Math Book, Dry Erase Markers, Worksheets (independent, 

guided practice), and ABCya 

III. MANAGEMENT & LEARNING ENVIRONMENT 
 

 The teacher will create a stimulating work environment by motivating the students to 

learn. The teacher will use differentiated instructions to meet the needs of every student 

in the classroom. The teacher will provide visuals which would allow students to 

visualize key concepts enclosed in the content material. The teacher will give precise and 

clear directions to ensure that every student is on task. When transitioning from one 

assignment to the next the teacher will practice using transition signals.   ( 9.D.1) 

 

 During instructional time the teacher will utilize a timer to ensure that all activities are 

closely monitored and time efficient. To maintain instructional momentum the teacher 

will be sure to explain the students’ job task before the activity has begun.(9.D.2) 

 

 

 

IV. BODY/DEVELOPMENT 
 

 PHASE I (Motivation) 

 

Have four children come to the front of the classroom and hold up both hand with     

fingers spread. How many fingers does [Revonne] have? 10 Fingers.  How could we 

count all of the four children’s fingers without counting one at a time?  Count by fives or 

by tens. Count by tens as you count all of the four children’s fingers. 10, 20, 30, 40. 

Practice counting by tens as you count the fingers of the class. When you get to 90 start 

over again with 10. The teacher could also use the numbers chart that is placed in the 

class room. 

 

PHASE II (Procedure / Information) (7.D.2) 

 

1. The teacher will introduce the objectives and vocabulary to teach to children. 

2. Show children 20 unconnected cubes. Count the cubes aloud together. Explain that 

putting into groups of ten can make it easier to count bigger(greater) numbers 

3. Display 1 ten blocks. Help Children count the units to confirm that there are 10. How 

many tens is this? (1 ten) What number is this? (10)   Write the number 10 and ten on the 

board. The teacher can use ABCya to model this.  

 

4. Display 2 ten blocks. How many tens is this? (2 ten)  Write 2 tens on the board.  Then 

ask: What number is this? (20)   Write the number 20 and twenty on the board.  

 

5. Repeat the remaining decade numbers to 100.  

 

6. Go back to ten and explain that the value of 1 ten is 10. Continue to say that the value of 

2 tens is 20, 3 tens is 20. Have children to recite to complete the sequence through 10 tens 



is 100.  

 

 

Guided Learning: 

1. Teaching Example 

Have the children count by tens to 100. Then count aloud by tens with the children as 

they count the tens blocks to show 70. Check that children can distinguish between the 

number of ten and the value of the number.  

What is the value of 7 tens? (70) 

 

2. Guided Practice  

Go over the directions with children, and work through exercise 1 with them. Have 

children complete Exercises 1-8 as you observe. Give several children the opportunity to 

answer the “Explain Your Thinking question”. Then discuss the responses with your 

class.  

Hands-on Activity  

 

Give Partners 20 beans. Have children count them by making groups of 10. Ask children 

to tell how many groups of 10 they have and then count by tens to get the total. Give each 

child bean stick. 

 

How is a bean stick like a group of 10 beans? 

They are both a group of ten. 

Discuss art at the top of page 200 and the statement 10 objects in a group make 1 ten.  

 

 

3. Practice 

Independent Practice  

Children Complete Exercises 1-7 Independently. 

After children complete Exercise 8, call on volunteers to share their solutions. Use “talk 

about it” in Exercise 9 to discuss how children found the pattern.  

 

 Alternative Teaching Strategy. Students may use counting cubes or bean sticks to 

model two digits number. The teacher will give each group a card with a number 

on it. The students will be instructed to model the number on the card by 

connecting the counting cubes on the work mat.  (10.D.3)  

 

After doing the daily routine of the days of the week, the teacher will instruct the 

students to look at the calendar displayed in the room. The teacher will ask 

students how many groups of ten days you can make from the calendar? The 

students must think critically I order to determine how many groups of ten days 

you can make from the calendar. (4.D.2) (4.D.3) 

 

Instruction and modeling 

 

The teacher will explain and demonstrate the skill contained in the lesson by 



utilizing visual tactile and auditory aids. The teacher will utilize manipulatives 

(Concrete, Virtual), story books, real world situations, and hands-on activities to 

ensure that students grasp the concepts detailed in the lesson.  

 

 

 CLOSURE 

The teacher will wrap up the lesson by leading the students in a classroom discussion. 

The teacher will help the children communicate their understanding of the topic by 

asking a series of questions. 

 

What does one ten means? A group of 10, or 10 

If you have 80 beans, how many groups of tens 10 beans can you make? 8 groups 

How can you count 80 beans by tens? 10, 20,30,40,50,60,70,80 

True or False. 5 tens 0 ones represents the number 5.  

 

How many tens are in 80? 8 tens 

A number has 2 tens. What is the number? (20) 

What is the value of 5 tens? (50) 

 

 

 V. EVALUATION 
   

Assessment of the students’ understanding of and ability to use the skill:  

 Traditional Forms of Assessment used throughout the lesson (1.D.1) 

a. Short Answer 

b. Essay  

c. True/False 

 

 Alternative Assessment Strategies used throughout the lesson (1.D.4) 

a) Draw and Model Tens  

b) Verbally explain understanding of the topic by answering a series of 

questions. 

c) Turn in Independent Practice Worksheet for early feedback 

d) Class Discussion 

e) Teacher’s Observations  

 

 

   Home learning 
The students will be instructed to complete page 116 in their workbooks. 

 

 

 

 

 

 

 



 

LESSON PLAN 2 

 

Teacher: Ayisha Brailsford  Subject: Math 

Date: November 19, 2013 Grade: First; Second  

Duration: 60 Minutes Topic:  Tens and Ones to 100 

 

 

I. PERFORMANCE STANDARDS/OBJECTIVES (8.D.1) 
 

C. Sunshine State Standards (10.D.2)  

Common Core  

Number & Operations in Base Ten 

Understand place value. 

CCSS.Math.Content.2.NBT.A.1  

Understand that the two digits of a two-digit number represent amounts of tens and ones. 

Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

 

Essential Question: How can using base ten blocks help me to count bigger numbers? 

 

 

II. MATERIALS & TECHNOLOGIES (12.D.2) 

 The teacher will Utilize culturally and linguistically sensitive materials such as a 

calendar that can be applied to a real world setting (8.D.2; 5.D.3) () 

 The teacher will utilize base ten blocks, Popsicle sticks, beans, and virtual 

manipulative to assist with instructional and classroom management. (12.D.3) 

A. Teacher Resources:  Work book, Have Fun Teaching, Math Blaster, 

YouTube, Beans, Work mat Popsicle sticks, White Board, Math Book, Dry Erase 

Markers, Worksheets (independent, guided practice), Answer Key to Worksheets 

(independent, guided practice), and ABCya 

B. Student Resources: Work book, Math Blaster, Beans, Work mat, Popsicle 

sticks, White Board, Math Book, Dry Erase Markers, Worksheets (independent, 

guided practice), and ABCya 

III. MANAGEMENT & LEARNING ENVIRONMENT 
 

 The teacher will create a stimulating work environment by motivating the students to 

learn. The teacher will use differentiated instructions to meet the needs of every student 

in the classroom. The teacher will provide visuals which would allow students to 

visualize key concepts enclosed in the content material. The teacher will give precise and 

http://www.corestandards.org/Math/Content/2/NBT/A/1


clear directions to ensure that every student is on task. When transitioning from one 

assignment to the next the teacher will practice using transition signals.   ( 9.D.1) 

 

 During instructional time the teacher will utilize a timer to ensure that all activities are 

closely monitored and time efficient. To maintain instructional momentum the teacher 

will be sure to explain the students’ job task before the activity has begun.(9.D.2) 

 

IV. BODY/DEVELOPMENT 
 

 PHASE I (Motivation) 

The teacher will motivate the student’s interest by playing a song about tens. The teacher could 

also use the numbers chart that is placed in the class room. Once the students grasp the idea of 

counting by ten the teacher will ten began to introduce the next lesson.  

  

 

 PHASE II (Procedure / Information)(7.D.2) 

1. Introduce 

2. Display 4 tens and 7 ones on work mat 3. How many tens is this? (4tens). Then 

tell children to count the number of ones. How many ones is this? (7) What 

number has 4 tens and 7 ones? (47)   

3.  

Make a tens and ones chart on the board. Ask a volunteer to complete the chart 

47?   

 

 

 

 

 

 

1. Repeat with other two-digit numbers, having children model the tens an ones on their 

work mats. 

2. Teaching Example Introduce the vocabulary to the children. Point out Work mat 3 and 

direct children to showing the number 23 using their models. Allow sufficient time to 

children to model the number. How many tens does the number have (2 tens). How many 

ones does the number have (3 ones). What number has 2 tens and 3 ones? (23)  

 

       Guided Practice  

Have children complete Exercises 1-4 as you observe. Some children may benefit from 

the use of tens and ones block for these exercises. Give several children the opportunity 

to the answer the Explain your thinking question. Then discuss the responses with the 

class. 

 

 

            Practice Independent Practice 

   Children will complete Exercise 1-4 independently. 

Problem Solving 

Tens  Ones  

4 

 

7 

 

 



After children complete exercise 5, call on volunteers to share their solutions 

  

 

  

 Alternative Teaching Strategy. Students may use familiar objects such as a pencil, 

crayons, erasers, paintbrushes, paper to a number expression in more than one 

way. The teacher will write the number 23 on the board. Then distribute objects to 

small groups. Have groups tell how many tens and how many ones are used are in 

23.The ask students use the counters to model the tens and the ones to show 23   

(10.D.3) 

 

The teacher will instruct students to complete the problem solving activity on 

page 145. The students must think critically I order to determine the amount of 

marbles Joe have. (4.D.2) 

 

Problem Solving  

Ex: Make a model to solve 

Joe counts his marbles. He puts them in 4 groups of ten and has 6 left over. How 

many marbles does he have?  

 

How many Marbles does Joe have? 

 

 

Instruction and modeling– 

The teacher will explain and demonstrate the skill contained in the lesson by utilizing visual 

tactile and auditory aids. The teacher will utilize manipulatives (Concrete, Virtual), story books, 

real world situations, and hands-on activities to ensure that students grasp the concepts detailed 

in the lesson.  

 

 

 CLOSURE 
The teacher will provide students with an exit ticket? The student will be asked a 

series of questions to determine their understanding of the concepts taught. 

(4.D.3) 
 

 

 

 

 

 

 

 

 

 

 V. EVALUATION 
  Traditional Forms of Assessment used throughout the lesson (1.D.1) 



Short Answer 

Essay  

True/False 

 Alternative Assessment Strategies used throughout the lesson (1.D.4) 

Draw and Model Tens  

Submitting and Completing Exit Ticket Correctly. 

Turn in Independent Practice Worksheet for early feedback 

 

 

   Home learning 
The students will be instructed to complete practice 5.2 and 5.3 

worksheets for home learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

LESSON PLAN 3 

 

Teacher: Ayisha Brailsford  Subject: Math 

Date: November 20, 2013 Grade: First; Second  

Duration: 60 Minutes Topic:  Identifying Place Value  

 

I. PERFORMANCE STANDARDS/OBJECTIVES (8.D.1) 
 

D. Sunshine State Standards (10.D.2)  

Common Core  

Number & Operations in Base Ten 

Understand place value. 

MACC.1.NBT.2.2 

Understand that the two digits of a two-digit number represent amounts of tens and ones. 

Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

Objectives  

The student will be able to 

Identify the place value of two digit numbers  

Count, read, and write the number of tens and the number of ones  

Describe the value of each digit 

 

Essential Question: How can understanding place value help me to identify small and large  

numbers?  

 

II. MATERIALS & TECHNOLOGIES (12.D.2) 

 The teacher will Utilize culturally and linguistically sensitive materials such as a 

calendar that can be applied to a real world setting (8.D.2; 5.D.3) () 

 The teacher will utilize base ten blocks, Popsicle sticks, beans, and virtual 

manipulative to assist with instructional and classroom management. (12.D.3) 

A. Teacher Resources:  Work book, Have Fun Teaching, Math Blaster, 

YouTube, Beans, Work mat Popsicle sticks, White Board, Math Book, Dry Erase 

Markers, Worksheets (independent, guided practice), Answer Key to Worksheets 

(independent, guided practice), and ABCya 

B. Student Resources: Work book,Math Blaster, Beans, Work mat, Popsicle 

sticks, White Board, Math Book, Dry Erase Markers, Worksheets (independent, 

guided practice), and ABCya 

III. MANAGEMENT & LEARNING ENVIRONMENT 
 



 The teacher will create a stimulating work environment by motivating the students to 

learn. The teacher will use differentiated instructions to meet the needs of every student 

in the classroom. The teacher will provide visuals which would allow students to 

visualize key concepts enclosed in the content material. The teacher will give precise and 

clear directions to ensure that every student is on task. When transitioning from one 

assignment to the next the teacher will practice using transition signals.   ( 9.D.1) 

 

 During instructional time the teacher will utilize a timer to ensure that all activities are 

closely monitored and time efficient. To maintain instructional momentum the teacher 

will be sure to explain the students’ job task before the activity has begun.(9.D.2) 

 

IV. BODY/DEVELOPMENT 
 

 PHASE I (Motivation) 
 The teacher will motivate the students’ interest by having the students play a place value 

game. The teacher will give each group a number. The students will instructed to get with a 

partner and model the how many tens and how many ones.  The first group to get the answer will 

get an incentive.  

 

 PHASE II (Procedure / Information)(7.D.2) 

1. Introduce 

2. Write the number 36 on the board. How many tens are in 36? (3) Write ___ tens ___ ones 

on the board. Have a volunteer to fill in the number of tens and ones. Describe the digit 3 

as being in the tens place and the digit 6 as being in the ones place. 

3. What is the value of 3 tens? (30) Write 30 below the 3 tens. What is the value of 6 ones? 

(6) Write 6 below the 6 ones. 

4. Put the plus sign between 30 and the 6 as you say: The number 36 is the same as 30 + 6. 

The value of the 3 is 36 is 30 and the value of the 6 in 36 is 6.  

5. Repeat this process for other two-digit numbers. 

 

 

Develop  

Teaching Example  

Introduce the objective and vocabulary to the children. Have children use tens and ones 

blocks to model 78. Explain that there are different ways to show the number. The value 

of a digit depends on its place in the number. Stress that the value of the tens digit is 

different than the value of the ones digit. Discuss the different ways to show 78. 

 

Guided Practice 

 

Refer to exercise 1. How many tens and ones? (5 tens 4 ones) What is the value of 5 tens? 

(50) What is the value of 4 ones? (4) What is the number? (54) 

 

Have children complete Exercises 2-5 as you observe. Give children the opportunity to 

answer the Explain Your Thinking question. Then discuss the responses with your class.  

 



 

 

Practice  

Independent Practice 

Have students Complete Exercises 1-9 independently. 

      Problem Solving  

After children complete exercise 10, call on volunteers to share their solutions. Use the 

Talk about it in exercise 11 to discuss why there are two correct solutions 

 

 ESOL/ESL Strategy.  English Language Learners may difficulty understanding 

the difference between a digit and a number. Example: The number 2 is a digit. 

The number 20 is made up of the two digits 2 and 0. Help children repeat similar 

sentences illustrating their understanding of a digit and a number. (10.D.3) 

 

Critical Thinking When you write a number such as 24, does it matter whether 

you write the 2 or the 4 first? Why or why not?   

 (4.D.2) 
 

Instruction and modeling– 

The teacher will explain and demonstrate the skill contained in the lesson by 

utilizing visual tactile and auditory aids. The teacher will utilize manipulatives 

(Concrete, Virtual), story books, real world situations, and hands-on activities to 

ensure that students grasp the concepts detailed in the lesson.  

 

 

 CLOSURE 
Keeping a Journal 

Draw a picture to show the number 23. Write the number of tens and ones in 23 

and then tell the value of each digit. (4.D.3) 

 

 

 

 V. EVALUATION 
   

 Traditional Forms of Assessment used throughout the lesson (1.D.1) 

Short Answer 

Essay  

True/False 

 Alternative Assessment Strategies used throughout the lesson (1.D.4) 

Draw and Model Tens  

Verbally explain understanding of the topic by answering a series of 

questions. 

Turn in Independent Practice Worksheet for early feedback 

Teacher Observations (Are students on task? Are the directions clear for 

students?) 

 



 

   Home learning 
This assignment extends the knowledge gained through instruction. It 

must always be relevant, on the independent level of the student and 

provide practical application. 

 

       

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

LESSON PLAN 4 

 

Teacher: Ayisha Brailsford  Subject: Math 

Date: November 21, 2013 Grade: First; Second  

Duration: 60 Minutes Topic:  Different Ways to show numbers 

 

I. PERFORMANCE STANDARDS/OBJECTIVES (8.D.1) 
 

E. Sunshine State Standards (10.D.2)  

Common Core  

Number & Operations in Base Ten 

Understand place value. 

CCSS.Math.Content.2.NBT.A.1  

Understand that the two digits of a two-digit number represent amounts of tens and ones. 

Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

 

Essential Question: How can understanding the different ways to show number help 

me to understand the value of numbers?  

 

 

II. MATERIALS & TECHNOLOGIES (12.D.2) 

 The teacher will Utilize culturally and linguistically sensitive materials such as a 

calendar that can be applied to a real world setting (8.D.2; 5.D.3) () 

 The teacher will utilize base ten blocks, Popsicle sticks, beans, and virtual 

manipulative to assist with instructional and classroom management. (12.D.3) 

A. Teacher Resources:  Work book, Have Fun Teaching, Math Blaster, 

YouTube, Beans, Work mat Popsicle sticks, White Board, Math Book, Dry Erase 

Markers, Worksheets (independent, guided practice), Answer Key to Worksheets 

(independent, guided practice), and ABCya 

B. Student Resources: Work book,Math Blaster, Beans, Work mat, Popsicle 

sticks, White Board, Math Book, Dry Erase Markers, Worksheets (independent, 

guided practice), and ABCya 

III. MANAGEMENT & LEARNING ENVIRONMENT 
 

http://www.corestandards.org/Math/Content/2/NBT/A/1


 The teacher will create a stimulating work environment by motivating the students to 

learn. The teacher will use differentiated instructions to meet the needs of every student 

in the classroom. The teacher will provide visuals which would allow students to 

visualize key concepts enclosed in the content material. The teacher will give precise and 

clear directions to ensure that every student is on task. When transitioning from one 

assignment to the next the teacher will practice using transition signals.   ( 9.D.1) 

 

 During instructional time the teacher will utilize a timer to ensure that all activities are 

closely monitored and time efficient. To maintain instructional momentum the teacher 

will be sure to explain the students’ job task before the activity has begun.(9.D.2) 

IV. BODY/DEVELOPMENT 
 

 PHASE I (Motivation) 
  

The teacher will draw 10 cubes on the boards, then the teacher will draw 5 more 

cubes next to it. The teacher will ask the students how many cubes and all. The 

teacher will relate the lesson to a previous lesson of addition and subtraction. The 

teacher will show students that there are multiple ways to show a number.  

 

 

 

 PHASE II (Procedure / Information)(7.D.2) 

1. Introduce  

Show 32 using the crayons and the place-value blocks. Elicit that both sets of 

models show the same number. What other things could we use to show tens and 

ones? (Possible answers include: pencils, paper clips, cubes.) Remind children 

that they could also draw a picture of tens and ones. 

How many tens in the number? (3 tens) What is the value of 3 tens? (30) How 

many ones in the number? (2 ones) What is the value of two ones? (2) 

 

2. Guided Learning (Whole Group) 

Teaching Example 

Introduce the objective to the children. Discuss with children how a number can 

be shown using place-value blocks, pictures that show tens and ones, tens and 

ones, and expanded form. Emphasize that all ways show the same number: 34. 

Remind children that it is important to count tens and ones carefully in the 

different forms to accurately identify the number. 

 

3. Guided Practice  

Have children complete Exercises 1-5 as you observe. Give several children the 

opportunity to answer the Explain Your Thinking question. Then discuss the 

responses with the class.  

 

 

4. Practice  

Independent Practice (Individual work) 



Children complete Exercises 1-6 independently  

 

Problem Solving  

After children complete exercise 7, call on volunteers to share their solutions. 

 

 

 Alternative Teaching Strategy. Students may use familiar objects such as a pencil, 

crayons, erasers, paintbrushes, paper to model ones and tens.  (10.D.3) 

 

Problem Solving Visual Thinking Explain to children that the group to the right is 

easier to count. Counting objects in rows of is easier than counting objects that are 

scattered. (4.D.2) 

  

Instruction and modeling– 

The teacher will explain and demonstrate the skill contained in the lesson by 

utilizing visual tactile and auditory aids. The teacher will utilize manipulatives 

(Concrete, Virtual), story books, real world situations, and hands-on activities to 

ensure that students grasp the concepts detailed in the lesson.  

 

 CLOSURE 

The teacher will wrap up the lesson by leading the students in a classroom 

discussion. The teacher will help the children communicate their understanding of 

the topic by asking a series of questions .(4.D.3) 

 

How many tens and ones are in 28? 2 tens and 8 ones  

A number has 8 tens and 1 one. What is the number? 81 

What is the value of the tens digit in 63? What is the value of the ones digit? 

(60; 3) 

What information do you need to figure out the value of a digit? (Whether the 

digit is in the tens place or the ones place) 

True or False. 8 tens  9ones represents the number 98. 

 

 

 

 V. EVALUATION 
   

Assessment of the students’ understanding of and ability to use the skill:  

 Traditional Forms of Assessment used throughout the lesson (1.D.1) 

a) Short Answer 

b) Essay  

c) True or False  

 Alternative Assessment Strategies used throughout the lesson (1.D.4) 

a) Draw and Model Tens  

b) Verbally explain understanding of the topic by answering a series of 

questions. 

c) Turn in Independent Practice Worksheet for early feedback  



d) Teacher Observations (Are students on task? Are the directions clear 

for students?) 

 

 

   Home learning 
The students will be instructed to complete page 117 in their workbooks. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

LESSON PLAN 5 

 

Teacher: Ayisha Brailsford  Subject: Math 

Date: November 22, 2013 Grade: First; Second  

Duration: 60 Minutes Topic:  Compare Two-Digit Numbers  

 

I. PERFORMANCE STANDARDS/OBJECTIVES (8.D.1) 
 

F. Sunshine State Standards (10.D.2)  

Common Core  

Number & Operations in Base Ten 

Understand place value 

Understand that the two digits of a two-digit number represent amounts of tens and ones. 

Understand the following as special cases:  

a. 10 can be thought of as a bundle of ten ones — called a “ten.” 

b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, 

seven, eight, or nine ones. 

c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, 

seven, eight, or nine tens (and 0 ones). 

CCSS.Math.Content.2.NBT.A.1a  

100 can be thought of as a bundle of ten tens — called a “hundred.” 

MACC.1.NBT.2.3 

Compare two two-digit numbers based on meanings of the, tens, and ones digits, 

using >, =, and < symbols to record the results of comparisons 

 

a. Objectives  

The student will be able to: 

Count, read, and write the number of tens and the number 

Compare two digit numbers using the greater than, less than, or equal to sign.  

Model groups that are greater than, less than, or equal to a given group 

 

Essential Question  

1. How can using greater than or less than sign, help me to compare numbers?  

2. How can I use what I previously learned about place value to help me compare numbers?  

 

 

II. MATERIALS & TECHNOLOGIES (12.D.2) 

 The teacher will Utilize culturally and linguistically sensitive materials such as a 

calendar that can be applied to a real world setting (8.D.2; 5.D.3) () 

 The teacher will utilize base ten blocks, Popsicle sticks, beans, and virtual 

manipulative to assist with instructional and classroom management. (12.D.3) 

http://www.corestandards.org/Math/Content/2/NBT/A/1/a


A. Teacher Resources:  Work book, Have Fun Teaching, Math Blaster, 

YouTube, Beans, Work mat Popsicle sticks, White Board, Math Book, Dry Erase 

Markers, Worksheets (independent, guided practice), Answer Key to Worksheets 

(independent, guided practice), and ABCya 

B. Student Resources: Work book,Math Blaster, Beans, Work mat, Popsicle 

sticks, White Board, Math Book, Dry Erase Markers, Worksheets (independent, 

guided practice), and ABCya 

III. MANAGEMENT & LEARNING ENVIRONMENT 
 

 The teacher will create a stimulating work environment by motivating the students to 

learn. The teacher will use differentiated instructions to meet the needs of every student 

in the classroom. The teacher will provide visuals which would allow students to 

visualize key concepts enclosed in the content material. The teacher will give precise and 

clear directions to ensure that every student is on task. When transitioning from one 

assignment to the next the teacher will practice using transition signals.   ( 9.D.1) 

 

 During instructional time the teacher will utilize a timer to ensure that all activities are 

closely monitored and time efficient. To maintain instructional momentum the teacher 

will be sure to explain the students’ job task before the activity has begun.(9.D.2) 

 

IV. BODY/DEVELOPMENT 
 

 PHASE I (Motivation) 
  

The teacher will show each student a series of pictures. The first series maybe a 

picture of a GIANT DOG and a small dog. The teacher will ask the students to 

name the picture that is bigger. After the teacher does this several times the 

teacher will relate the idea to the skill of comparing numbers.  

 

 PHASE II (Procedure / Information) (7.D.2) 

1. Compare two digit numbers  

2. Have two students model 38    48 on the overhead.  Write 38    42 below the models. 

Explain that children will compare the number. 

3. Guide children as necessary to start comparing with the tens. Which number has more 

tens? (42) Do we have to compare the ones? (No) Is 38 less than or greater than 42? (less 

than) Write the symbol in the circle, pointing out that the “point” of the symbol points to 

the lesser number. 

4. Repeat the process to compare 57 to 53. Compare the tens. What do you see? (The tens 

are the same, or equal)What do you need to compare? (the ones) Compare the ones to 

find that 57 >53. 

5. Continue by comparing 29 to 29 and 34 to 43. 

Develop 

6. Guided Learning 

Teaching Example 

Introduce the objective and vocabulary to the children. Discuss each example with the 

children.  Why do we compare tens before we compare ones? (If a number has more tens 



it is greater number, and you don’t have to compare the ones.) 

Guided Practice  
Have Children complete Exercises 1-5 as you observe. Give children the opportunity to 

answer the Explain Your Thinking question. Then discuss the responses with your class. 

 

Practice 

Independent Practice  

Children complete exercise 1-14 independently. 

Problem Solving  

After children complete exercise 15, call on volunteers to share your solutions. 

  
 

 ESOL/ESL Strategies  

                         English Language Learners may have difficulty understanding the math terms 

greater than or less than. Connect the previously taught words more and fewer to 

the words more or fewer to the words greater and less. Show pictures in 

magazines of two groups of people or objects. Talk about the groups of people or 

objects, using more and greater, and fewer and less. (10.D.3) 

 

 

The teacher will engage students in problem solving activities using math 

manipulatives. The teacher will also use words problem which will allow students 

to think critically. Have students look at the symbols in the sentence. Then have 

them write a number a number on the number line that is greater than (>), is less 

than (<), or is equal to (=) the first number given. Have children read the sentence 

to make sure it is correct. If correct, then it is a “true” sentence. (4.D.2) 

 

  

Instruction and modeling– 

The teacher will explain and demonstrate the skill contained in the lesson by 

utilizing visual tactile and auditory aids. The teacher will utilize manipulatives 

(Concrete, Virtual), story books, real world situations, and hands-on activities to 

ensure that students grasp the concepts detailed in the lesson.  

 CLOSURE(4.D.3) 

Keeping a Journal  

Write a description of the symbols you can use to compare numbers. Include an example 

of how to use each symbols.  

 

The teacher will give the students a quiz about today’s lesson.  

Which is the greater number: 43 or 50? 50 

Which is the lesser number: 29 or 31? 29 

What number is equal to 8 tens 3 ones? 83 

Explain how to compare two two-digit numbers? (Compare the tens. The numbers with 

more tens is the greater number. If the tens are the same, then compare the ones. The 

number with more ones is the greater number.) 

 



 

 V. EVALUATION (4.D.3) 
7. Assess and Close 

 

 Traditional Forms of Assessment used throughout the lesson (1.D.1) 

a) Short Answer 

b) Essay (Journal) 

c) Quiz 

d) Small-group assignments  

e) class discussions  

 

 

 

 Alternative Assessment Strategies used throughout the lesson (1.D.4) 

a) Draw and Model Greater than less than sign 

b) Verbally explain understanding of the topic by answering a series 

of questions. 

c) Turn in Independent Practice Worksheet for early feedback 

d) Teacher Observations (Are students on task? Are the directions 

clear for students?) 

e) Teacher-directed Q and A,  

 

 

 

   Home learning 
The students will be instructed to complete page 116 in their workbooks. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

Vocabulary Power 
 

 

 

 

 

Digits                   
 

 

51 

 
 

Tens The value of a digit in the tens position 

on a place value chart. 

                             1 ten = 10 ones  

 

Digit 
Digit 

 



 

Ones  The value of the digit in the ones 

position of a place value chart. 

                     
Name___________________________________________________ 

 

Tens   
  

         

       

    

      

                                   

     
 

                         

        

 

 

  

  

  

  

  

Learn 



 

1 ten = 10 ones  


